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Nationalism, Gender and Education: Evaluating the Place of Female Education in

Post-independence Pakistan 

Efforts for gender equity in education in contemporary Pakistan face substantial challenges. These challenges actually have deep rooted causes. In addition, endeavors for societal transformation are never insulated from external forces. When discussing female education, there is an inevitable connection between the forces of feminism, nationalism and the state. Although this connection may seem obscure and women’s subordination itself becomes a background issue at various points in time, there is a definite need to explore the power relations established in society for once they are obvious it empowers one to bring positive change to areas of conflict.  My paper will provide an opportunity to highlight the various struggles, through and with the state, which ultimately affect the systems of power in it. It shall indicate the influence of history, tradition and religion on the form a state takes and the implications of these with respect to the women of a country at any one point in time. 

In the case of Pakistan, the role of feminism and its juxtapositioning on the nationalism of a relatively young state has remained comparatively unexplored. One of the central aspects of any relationship that indicates a significant power imbalance is how the discourse of the one is given legitimacy over the discourse of the other. This occurs when not only does the more powerful defines its self, but also when it is defines the other. Therefore, when it is stated that the independence of Pakistan also brought the independence of women and that once in Pakistan women threw off their veil and set about to the task of educating their daughters and/or themselves, it simply seems to be an echo of the view of those in who were in the dominant position during the nationalist movement. This is not the picture that comes forward in the empirical studies done on the pre and post-independence female education scenario of Pakistan and Muslim women. Independence as a nation meant freedom for all citizens, men and women alike. This image led to the universalization of the citizen and did not depict the subordination of women within the development of a nation. The “woman question” was not allowed to be voiced by the women themselves
 i.e. there was “never an appropriate time”. One might ask then, if women took to and were allowed access to education with such enthusiasm then why is there such female illiteracy
 and gender disparity in education in Pakistan today
? What were the issues and concerns that female education faced immediately after Independence as a cause of which present day women still lag behind men? These are the major concerns of this paper and which shall be looked at through the lens of feminism and nationalism and the impact of these shall be teased out in present day Pakistan society. 

Since this is a small-scale piece of research, the limitations of the lack of sufficient secondary resources should be kept in mind. Some of the important the sources, i.e. Chipp and Minault, were published in the 1980’s but no new research seems to have come forward recently. Although the work by Rai is relatively recent, it is not directly with regard to Pakistan, in fact it is concerned with other post-colonial countries that gained independence around the time Pakistan did and were victims of similar circumstances. With regards to the quality of the research nowhere did the voice of the girls themselves who were students at that time.  Also there is a lack of information on the gender awareness of the teachers and other gender issues during that era.

Independence for Women?

In the Mughal era, women of royal families, aristocracy and the merchant class asserted themselves in the intellectual sphere but women were generally deprived of access to formal education. Some elite families did have private female tutors for their daughters. Men often sought out the company of Courtesans who provided them with intelligent companionship (Minault 1986). 

Under British rule, Muslims were reluctant to adopt Western education. Reformers
 like Syed Ahmad Khan advocated education but he thought the need of the day was to urgently place men in the mainstream of society and “a little” education was enough for women (Minault 1986). But there are also examples of other, more progressive reformers, who did emphasize female education. During this period, although practices such as “purdah” and female inheritance were questioned, the essential function of education remained as grooming for domestic responsibilities. Some Urdu magazines and journals were also published and a new generation of women was given a voice through them
. 

The growth of a local bourgeois i.e. in the British era and the rise of nationalism also resulted in demands for “women’s liberation” and education by the female bourgeois. Again the education advocated was class-based and the curriculum prepared for providing good wives and mothers for men. “Modernity”, according to Jayawardena (1986:16) “meant educated women but educated to uphold the nuclear patriarchal family”. So not only did education emancipate women by allowing the elite women to seek employment and social work, but it also reaffirmed the traditional status of women. 
The struggles for women’s emancipation were an essential part of the nationalist struggle as the new era gave rise to new classes and strata of women who asked “old questions in new dynamics” (Jayawardena 1986). Women took an active part in the struggle along with men, but always within boundaries set by tradition (Minault 1980). Both these authors agree that the women’s struggles did not move beyond the sphere of limited and selected reforms; equality for women within the legal process, the removal of obviously discriminatory practices, the right to vote, education and property, and the right of women to enter the professions and politics etc. They claim that these reforms had little effect on the daily lives of the masses; neither did they address the basic question of women’s subordination within the family and in society. But to say so would be to undermine the achievements of these women who actually faced a lot of difficulties and challenges in achieving even this much. Also, it must be born in mind that change is a slow process, so although the women’s movement was elitist to an extent, it cannot be said that it was ineffective.  

Developments in education in Pakistan after independence up till 1971 can be divided into two phases. The first phase is from 1947 to 1958. The Education Commission published its report in 1959, so the second phase is concerned with education from 1959 to 1971. 

Post Independence 1947-1958:
Pakistan was created in the name of religious identity, so efforts were accordingly made to remodel society through changes in the constitution and laws by creating an “Islamic” framework within which they sought to change and develop society, but it was marked by the experience of the colonial exploitation (Rai 1996, Zaki 1975). This refashioning would take some time. The post-independence scenario saw a major influx of refuges who had lost everything in pursuit of national sovereignty and self-realization for a better future (Iqbal 1981) and nationalist elites saw themselves as agents of social change (Rai 1996). At Independence Pakistan inherited the British education system (Hayes 1987, Zaki 1975, Huq 1954). By now elite Muslims were free of the aversion to western education
 but still there was 87 percent illiteracy (Iqbal 1981). There was limited primary education and an inadequate number of technical and high schools. Also there were few institutions of higher learning (Ahmad 1997, Hayes 1987, Iqbal 1981, Zaki 1975). Hayes (1987) shows that the situation of girls’ education was even worse than for male students as out of a total of 8,413 primary schools only 1,549 were for girls in the year 1947-48. This case was repeated at the higher school and college level. Enrolment of females at all levels was in no better of situation. The following table provided a summary: 

Table 1: Girls’ enrolment in the year 1947-1948

	Stage
	Total

Enrolment

(000’s)
	Female

Enrolment

(000’s)
	Female Enrolment as Percentage of Total Enrolment

	Primary 

(I - V)
	770
	110
	14.28

	Middle Stage

(VI –VIII)
	221
	21
	9.50

	High Stage 

(IX – X)
	58
	7
	12.06


                                                                                           Source: Table in Hayes (1987)  

As is apparent, the relative ratio of girls was low and the number decreased even further in higher education. Other issues relevant to girls’ education were those, which are prevalent in developing countries but were magnified because of the political upheaval the country was undergoing. In the first decade poverty,
 lack of trained/untrained female teachers and appropriate infrastructure, along with the deficiency of access to schools in the vicinities of their homes, were the main problems (Ahmad 1997, Hayes 1987, Wilber 1964, Huq 1954). Although there were acts governing the duration of compulsory education, they varied with respect to the provinces and the fact that there was legislation didn’t mean there was compliance, especially with respect to girls. Also, even if all the girls of school-going age were willing to be in school, there was simply not enough space. Furthermore, the opportunity cost was considerable when sending girls to school, as valuable labour would be lost (Huq 1954). There was an urgent need to rectify this disparity. 

Jinnah, the first Governor General of Pakistan, was a modernist and envisioned a country that would also provide women with equal opportunity. He saw the participation of women in the economy as one of the keys to development and stated: “It is a crime against Humanity that our women are shut up within the four walls of the houses as prisoners… You should take your women along with you as comrades in every sphere of your life” (in Haeri 2002:22). In this context the National Conference on Education was held in November 1947. Recommendations of the conference included the provision of universal, compulsory and free education, the extension of facilities for girls and the improvement of university education (Ahmad 1997). The ultimate result of this conference was a six- year national plan of educational development in 1952, which was not implemented due to a lack of finances (Hayes 1987). On the other hand, the Five Year Plans
 have also regularly included issues of women’s emancipation and female education. One of the objective of The First Five Year Plan (1955-60) was “Throwing open existing primary schools for girls, wherever possible…construction of new schools for girls to overcome existing shortage”, and in another place “Preparation of boys and girls in the knowledge and skills which will widen their opportunities for more professional training” (Hafeez 1981). Issues such as maternity benefits and training for female teachers were also raised.  In spite of this, a lot was not accomplished due to a lack of coordination and an unstable sociopolitical situation. Hayes (1987) claims that there was a lack of appreciation of the developmental role of education due to the lack of forward thinking and rigidity of educators and the bureaucracy. Consequently, at a time when the base of the modern education system was to be established and urgent action was required, nothing was actually done. A number of other recommendations and plans were developed but few were implemented and those hardly proved effective, maybe due to a lack of interest. 

The dual system prevailed during this time. Wilbur (1964) sates that some private secondary schools were run by local bodies i.e. municipalities and religious organizations. The Orthodox Muslims in the latter were prejudiced against women’s education and since these were the main providers in rural areas, women here suffered. In the cities, custom demanded segregation (Wilbur 1964). Consequently, efforts made towards initiation of coeducation were not very successful (Hayes 1987). On an individual level, there were women who clung to the British past, sent their daughters to missionary schools, dressed them in skirts and cut their hair in the modern fashionable way, in an effort to cling to the Western image (Haeri 2002). 

During this time, the elite women considered it “the duty of educated women, as much as that of men, to come forward and bend their energies to make Pakistan flourish economically and socially” (Chipp 1980). These women took forward the “women’s movement” in the newly independent nation and emphasized nationalism as the main driving force. The result was the establishment of the All Pakistan Women’s Association (APWA) in 1949 by Begum Ra’ana Liaquat Ali Khan. The group undertook projects and established “health and family planning clinics, hospitals, industrial homes, schools and colleges” (Chipp 1980). They were quite an influential organization and although they claimed not to be a “political body”, they were involved to an extent in political concerns that they pushed (Chipp-Kraushaar 1981), as will be illustrated later in this paper. 

1959-1971: A New Education Policy and Reforms 

In October 1958, Field Marshal Muhammad Ayub Khan brought martial law to the country. He gave priority to education and vocalized his intention to bring about radical reforms (Hayes 1987, Iqbal 1981). He appointed the Commission on National Education to “consider ways and means to improve the quality of education and bring it in line with the country’s needs and requirements”. With the help of UNESCO, the Commission presented its report in August 1959, which was accepted by the Government. It must be pointed out here that not a single woman was represented in the commission (Saigol 1995). The Commission made curricular and organizational recommendations and made an effort to combine the skills required in the modern age as well as the spiritual needs of the people. With regard to females, there was one entire chapter in the report by the name of “Women’s Education”. It emphasized that, although the entire report was for both boys and girls, since girls’ education had “special problems”, was being dealt with separately. The importance of educating more girls as teachers, doctors and nurses was stated for future generations. The role of female teachers in the primary school was thought to be very significant due to their characteristic emotional nature and it was implied that they would be better suited to take on the job of nurturers for young children.
 It was suggested that elementary home-craft
 should be included in the middle school to allow for the “expression” of girls’ “special needs” (Government of Pakistan 1960). Vocational schools allowing girls to take “courses suited to their aptitudes and interests”, after they graduated from grade VIII, were to be opened, at the end of which they could find employment or receive further training. The courses mentioned included child-nursing, tailoring, photography, typing, textile-printing, commercial cooking, hospital aid, and interior decoration. Home economics was emphasized in high school and college:


Professional courses providing training for secretarial work and office management “for which they are particularly fitted” were advised upon. The teaching of fine arts was also considered suitable for girls in high education. The “obligations” of women were also given in which their primary role was that of mothers and wives. It was also suggested that every university student “should be required to participate in an organized national programme which, in the case women, should involve nursing or adult education or training in civil or military defence” (Government of Pakistan 1960:194). Although, these recommendations were not successful due to a number of reasons, this report does give us an idea about what the role of women was thought to be with respect to the development of the nation and as citizens (Hayes 1987, Iqbal 1981). 

At the same time the Government continued to make efforts in increasing access to education for girls via the five year plans. The Second Five Year Plan (1960-65) objectives included “Provision of enlarged facilities for the education of women to enable them to participate in the national life in increasing numbers” (Hafeez 1981:24). It also proposed that legislation should be devised and existing laws revised for better administration of private social services for the welfare and protection of women and children. Similarly The Third Five Year Plan (1965-70) demanded an “assessment and realization of the low rate of women’s education at various levels, including literacy, provision of inducements in the shape of sizeable scholarship programmes for girls and common primary schools for girls and boys” (Hafeez 1981:25). Enlisting the help of women’s organizations in an effort to change attitudes regarding female education was also recommended. The need to staff and train female teachers in schools especially at the primary level was repeated frequently in almost all of the plans, including The Fourth Five Year Plan (1970-72) (Hafeez 1981).  

Meanwhile in March, 1969, General Yahya Khan re-imposed marital law as Ayub Khan was forced to vacate the office of the president due to countrywide agitation.  Air Marshal Noor Khan was assigned the portfolio of education at the center and seeing the role students had played in the political unrest, he thought that reforms were called for. Consequently in July 1969, the Educational Proposals of Noor Khan were presented. These reforms did not separately focus on women’s education, but need for the training and hiring of new teachers, especially for rural areas, was restated (The Government of Pakistan 1970). The reforms were not implemented as Noor Khan was designated as the Governor of West Pakistan and people soon lost interest.  

Chipp-Kraushaar (1981) relates that women’s organizations, like the APWA (the work of which was actually praised in the Report by the National Education Commission, 1960), continued their “efforts” and in 1961, The Family Laws Ordinance came into force. According to this ordinance men could only get married again after receiving permission from their first wives and that too only on the grounds of “Sterility, physical infirmity, physical unfitness for the conjugal rights or insanity on the part of the existing wife” (Ordinance 15 in Hafeez 1981:20). Also in case of divorcing a woman, a man had to submit a notice to the chairman of the arbitration council who considered the case, after which the divorce was finalized over a period of 90 days. Furthermore, women could also now apply for a divorce. Again, it has to be reemphasized that simply passing legislation cannot cause major change since culture is hard to change and traditions and customs are stronger than any law ( Chipp-Kraushaar 1981, Hafeez 1981). Once the Ordinance had been passed it was not all smooth sailing. There were a number of efforts to amend or dissolve it by traditionalists who felt it was against Islam’s beliefs. Consequently, the APWA, which was later joined by other women’s groups, constantly had to advocate against these (Chipp-Kraushaar 1981). 

Subsequently, in spite of all the challenges, by the end of the second phase of educational development, there was improvement in the overall status of women in society and also in the educational achievements of girls. This is clearly evident when we compare the figures given in Table 1 with those given in Table 2.

Table 2: Girls’ enrolment in the year 1970-1971

	Stage
	Total

Enrolment

(000’s)
	Female

Enrolment

(000’s)
	Female Enrolment as Percentage of Total Enrolment

	Primary 

(I - V)
	3,960
	1,040
	26.26

	Middle Stage

(VI –VIII)
	933
	178
	19.07

	High Stage 

(IX – X)
	336
	67
	19.94


                                                                                          Source: Table in Hayes (1987)

Following the constitutional crisis of 1970-71, the educational system was radically reoriented, but these developments are beyond the scope of this essay.

A Gendered Analysis of Early Educational Developments

The British left a profound effect on the subcontinent by reinterpreting and reinventing social and political history in order to support a modernizing ideology and delegitimise traditional society. Consequently, the modernizers had the upper hand in postcolonial South Asia (Rai 1994) and new states like Pakistan, vocalized modernity and economic development (Ahmad 1997, Hayes 1987, Iqbal 1981, Zaki 1975, Wilbur 1964). In Pakistan, the building of Human Capital and Manpower was considered necessary for development (Ahmad 1997, Hayes 1987, Iqbal 1981, Hafeez 1981, Government of Pakistan 1970, Government of Pakistan 1960). While this provided women with opportunities, it also placed them within the modernizing agenda (if only as lip-service) that a largely elite male political leadership constructed. Subsequently, one of the important strains that developed during the nationalist struggles and after decolonization was to do with the priorities of the modernizing nationalist elites and prioritization of goals was a heavily implicated process. 

The nationalistic struggle made women “invisible citizens”. They were given their political spaces as individuals but the “social symbolism” of being a woman continued to threaten their rights.  They were marginalized in the development discourse although used in the nationalist struggle. At this point if women were to raise issues about subordination as Helie-Lucas
 states: 

“…it would have seemed so mean to question the priority of the liberation of the country, and raise issues which would not be issues any more after the liberation: we believed that all the remnants of women’s oppression would disappear with independence….We are made to feel that protesting the name of women’s interests and rights is not to be done NOW…not during the liberation struggle…not after independence, because all forces had to be mobilized to build up the devastated country….Defending women’s rights ‘now’ – this now being ANY historical moment – is always a ‘betrayal’: of the people, of the nation, of the revolution, of Islam, of national identity, of cultural roots….. 











(Rai 1996:11)

In post-independence Pakistan, larger over-arching projects of, first, the nationalist movement and then the early years of nation building, “prioritized out” issues that would have been a threat and would challenge the modernist developmental conceptions of the new nation-state. 

During the two decades under observation, the majority of women remained illiterate as the participation of women in education slightly increased. Rural females especially suffered. Compulsory education was a dream and secondary education needed re-organization. Although the number of women in education increased the major obstacles remained: poverty and social prejudice via the maintenance of purdah (Papanek 1982). Even liberal families gave priority to their sons when it came to investing in education. When men educated abroad asked for educated wives, families started educating their daughters although in traditional circles the issue of the control of educated women was raised ((Papanek 1982, Wilbur 1964). 

The First Five Year Plan wasn’t effective due to national disturbances whereas The Second and Third Five Year Plans had more to do with social welfare than development and allowing women empowerment. According to Amartya Sen (in Rai 2002) employment for women can hold the key to empowerment, but no such efforts were made to encourage women’s participation in the public sphere. But the absence of women from the public sphere seems to be necessary for masculine domination in the public as well as the private arena (Rai 2002).

One look at the Education Policy of 1960, and we see that the role of education for women had not changed since the colonial period. Subjects such as Home Economics, Child and Health Care, among others, not only were important for training future housewives. Since women were thought to be the creator of future generations and ensured cultural continuity, they were assumed to be stable forces during changing times. So although the political elite males argued for change, they intended for the “core” of women to remain the same and this they intended to achieve through education which reaffirmed the status and role of women in society. This allowed modernity to encompass women yet leave untouched the boundaries of the private sphere so that masculine dominance would not be threatened. As Rai (2002:29) states, “the tension between identity/culture and modernity was harmonized by making and endorsing the classical distinction between the scientific/technological and culture/tradition”. Even when women were encouraged to go for professional training it was medicine or teaching. The former was encouraged as sex segregation was practiced in society and female doctors and nurses satisfied the need for health services for women in a culturally appropriate way. With regard to management and administration, women were polished for becoming secretaries, something which was “suitable” for them. Thus, although they were “empowering” women, there was a downside as the foundations of occupational segregation by sex were laid.  

One reason that girls’ education was not properly promoted was that change is always a result of a gradual process and is not easily imposed on a nation. Simply providing schools was not sufficient. Attitudes towards girls’ education also have to change. An excellent example of the impact of the differences in attitude on girls’ education is a comparison between East Pakistan
 and West Pakistan. The attitude towards girls’ education in the West is more traditional than East Pakistan (Curle 1966), and as a result according to one report, even in the 1950s, 80 percent of the girls in Bengal (East Pakistan) attended coeducational primary schools (Huq 1954). In such a scenario, it is comparatively easy to provide access to schools to girls, as extra resources may not be required for providing separate facilities. On the other hand, in areas where traditions such as purdah are prevalent, precious resources are spread thinly in replicating necessary facilities, so girls lose out in such conditions. The process of social and economic change is cultural as well as material. Inevitably, such change involves promoting, establishing, and maintaining new norms and new roles for women. The privileged elite of a society would appear to be best suited to perform these functions and to “convince both men and women, by example, that the elevation of women is necessary for the development of a society” (Chipp 1980:205). But this was a hard task since essentially the education system itself was being used as a “sorting and allocation” mechanism by providing gender specific education with subjects such as  Home economics and nursing for girls (Saigol 1995). 

The Family Laws that were passed in the sixties, though a step in the right direction, did not achieve what was hoped for, as implementation of legislation regarding women’s issues seems always to have been weak (Hafeez 1981). Other plans and commissions shared the same fate for approximately similar reasons. The infrastructural capacity of the Pakistani state was weak and is still weak. Subsequently, the ability of the state to enforce its laws and regulations has impacted the transformative project of the state as well as the subversive agendas of political and social movements. As a result of such weakness, it has become hostage to random external pressures as well as internal factors at work in the state institutions, corruption being one of them. The implementation of directives has to a large extent been due to the personal attributes of enforcers rather than the capacity of the state to ensure the implementation of its laws.   Here power dynamics are significant contributors. As traditionally privileged males tried to reassert their position through class and gender segregation, we saw women and girls getting a hard deal. 

Chipp (1980) asserts that for women, organizations like the APWA worked within boundaries set by the patriarchal society.  There was a huge gap between these women who formed the organization and the women they claimed to represent i.e. the masses. The traditional elite
 did not have to be fearful of them questioning their traditional structures and surrendering their power since the subordination of women was never raised and their empowerment was within the limits set by social constraints. These elite women were not interested in changing society or interacting with the state as representatives of Pakistani women, although they were in close contact with the governing elite. They were not concerned with self-fulfillment, self realization, or expressing their own individuality (Chipp-Kraushaar 1981, Chipp 1980). Statements expressing nationalistic fervor i.e. appeals to the state to “protect the rights of women and children who made great sacrifices in the cause of Pakistan,” were continuously issued by these groups, yet these groups cannot be termed as “agents of change” of their time (Chipp-Kraushaar 1981:277).  It would be fair to say that in no context did feminist voices gain equality with male agendas. One of the reasons for this might be that feminist voices needed to keep hold of “the woman” as a recognizable and stable entity as much as did the nationalist elites. Recognition of diversity was not part of the challenge at this stage. The struggles centered on the constructed women and the space she occupied. The struggle over the space within was a struggle over the forms of social relations, with the figure of the woman central to it.

Conclusion

On the whole the newly independent Pakistan wanted to build a modern economy while at the same time secure the privileged position of its elite. The essay signifies how the role of the state in the rhetoric of change on the one hand and the relative autonomy of state institutions from dominant social classes on the other, can create spaces for both institutional and political initiatives and struggles. This was not the case during the post-independence nation building era, and it is still not the case now. The former i.e. the discourse for change, exists but not the latter i.e. freedom of elite influence on state structures.

During the first two decades after independence, continuous changes and evolution of the nation-state required evolving social relations for women and for men. Development priorities were aligned according the Nationalist agenda and gave them a hierarchy of gender, class and ethnicity, among others. New spaces were created and others were closed off. We see the space Pakistani women were able to create for themselves within the nationalist movement and discourses of nation-building although limited. The place of women can not be understood without reference to economic and political agendas set by nationalist elites, and the negotiations around and challenges to these agendas by various women’s organizations such as APWA. In the process of nation-building, the both economically and politically, the citizen’s interests were articulated in a universalistic language that allowed only certain issues of economic development to be addressed. These interests were co-opted into the elite nationalist programme despite the local struggles waged by them in their own interests. These struggles were limited though, such as via the formation of women’s groups, which essentially comprised of the elite and focused on social welfare. This is not to undermine their efforts. They achieved significant gains within their limited spheres, such as the passing of the Family Laws. 

On the eve of its birth Pakistan faced extensive problems which were even more pronounced for the Pakistani women who actually started off handicapped and lagging behind men in all spheres let alone education. Therefore, there was an urgent need to improve female participation in education but the emphasis being on creating a literate home environment and to allow women to take part in the economy and development programmes. This state of affairs did improve though as the number of girls enrolled in schools increased drastically over the next two decades, in spite of major problems. Due to this slow and inconsistent increase in female literacy, the male female ration has decreased even at the university level where it has come down from 10.5 to 3 (Ahmad 1997). 

In spite of these optimistic figures, current problems with regard to female education and emancipation persist and have shown only slight change over the last fifty years. Issues such as Structural Adjustment Programmes and Globalization are actually compounding the problems. Women have been educated for the sake of providing a good home to their families and companionship to their husbands. The society thinks of them as a “resource” in the development discourse but opportunities provided to women are all within the limits set by the patriarchal, traditional and Islamic society. Their role is thought to be complementary and there is no concern for equality. At a societal level, the elite dictate national norms. Within this, women parrot what men want them to say. Essentially things have not changed. One of the reasons for the resistance to change may be attributed to the fact that “educational systems are employed for the reproduction of the dominant social, political and economics ideologies, norms, values and beliefs” (Saigol 1995:165).

With regards to efforts made by women’s groups, an effective ploy would be gaining visibility and forcing the state with respect to issues of concern.  The socially privileged women of these organizations should have a sense of responsibility to see that some of their rights and privileges are extended to women in the lesser social and economic ranks. The educated women should encourage “civic education and participation among women” and arouse them to “greater responsibility and participation in public affairs (Chipp 1980). In fact, this is to some extent a picture of the current scenario prevailing in Pakistan.  

I would suggest a continued critical engagement by the women’s movements with economic and political institutions, which is self reflective and conscious of its limits. Women’s movements need to build upon their struggles and successes by constructing alliances with other emancipatory movements in order to strengthen the struggles for gender justice.
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 The common core of subjects in girls’ high schools should include instruction in home economics covering first aid, nursing, craft, needlework, dietetics, child psychology and household management. 


And


The science of home economics is of special significance in the education of girls and women. In its more general aspects it provides a young woman with the knowledge, skills, and attitudes that will help her to be a more intelligent and effective wife and mother. (Government of Pakistan, 1960:188-9)











� If it did come up it was the men who raised the question (Jayawardena 1986). 


� Female literacy was reported at only 28.5% in 2004 (UNESCO 2004).


� For an in depth look and analysis on gender disparity in Pakistan see The EFA Global Monitoring Report 2003/4; Gender and Education for All: The Leap to Equality


� For more information on reformers of women’s education see Minault 1986.


� Some examples of Urdu periodicals for women in this period include Tahzib un-Niswan, Khatun and Ismat (Minault 1986).


� For more on this, read about the Aligarh Movement.


� In 1954, the per capita income was reported to be Rs. 250 per annum (Huq 1954). 


� For more information on the five year plans of  Pakistan see the chapter “Economic Development” in Raza, R., (1997), Pakistan in Perspective 1947-1997, Karachi: OUP


� For more on the reproduction of gender in the educational policies of Pakistan see Saigol 1995. 


� Elementary Home-craft included subjects such as needlework, tailoring, weaving, cookery, and home and child care (Government of Pakistan 1960).


� Helie-Lucas has written this about the position women occupied in the Algerian revolution, but due to the historical similarity of colonialism and Islam, it may be applied here as well.


� Presently known as Bangladesh.


� These were the Ulama i.e. the religious leaders.
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